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Rationale: The Checklist for an Ethical and Achieving Classroom (CEAC) is based on research findings
regarding what helps students develop ethical character and achieve academically. Particular classroom
climates and teacher practices are related to student ethical development and achievement.

B © M EHRAERIZRAIRIERE BSR4 B B AR B SRS Rt B FT4E R IL
Ry EHY B = SR ERA T H 1T Ry R B A Y i o i S8 e it A VBRI

Purpose: The Checklist for an Ethical and Achieving Classroom (CEAC) is a tool for educators. It is a
way to consider the broad aspects of designing classroom practice that promotes ethical character
development and achievement. Teachers assess their strengths and weaknesses, priorities and goals.
Though the questions are crosscutting, CEAC fits primarily into “Relationships” and “Self-Authorship”
of the RAVE model and is a useful way for teachers to see the characteristics of these guidelines.

HEY : B ERAEmZE (CEAC) ZRRIEHF ARHEMNN—E LA - LTEZEE R 7
AR A S R B R T st R B B VR AP B2 I 1) » ZREMeh HAB GRS - (BSLEIEME
BF o MEPNE HE AT - (BRI AE BE iLR LTS Rave AP Hy TRAfR, B T HE
fE > HWHEENNS - eHt M8 REEiEE Tt havRe -
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RAVE Model for Moral Character and Ethical Knowhow

Relationships. Teachers establish a secure relationship with each child. For an individual to be open
to ongoing experience, their needs and individuality need to be acknowledged and taken into account.
The responsive teacher expresses openness to mutual influence and models ‘unconditional positive
regard’ (Rogers, 1983) for the child’s “becoming” a prosocial member of the community. In such a
relationship, the child can thrive as a person and as a student. Relationships also include the climates
or cultures that comprise the practices and expectations shared by members of an organization. Caring
community classrooms provide the support students need for achievement and prosocial behavior
(Battistich, 2008). A sustaining climate offers a caring, mastery-learning environment but also fosters
human potential through intentional guidance for purposeful, democratic participation (see Narvaez,
2011) where students care for one another’s welfare (Power & Higgins—ID’Alessandro, 2008).

Apprenticeship. When teachers view children with a growth mindset (instead of a fixed mindset;
Dweck, 2000), they realize that students require structured guidance to foster development in a host of
skills needed to live a good life (LLave, 1988). This takes modeling and coached practice along with
immersion in experience for developing intuition (Hogarth, 2001). Mentors provide deliberate,
intentional instruction is required to foster moral problem solving skills, which include social and
emotional learning (Elias et al., 2008). The Minnesota Community Voices and Character Education
project (Narvaez et al., 2004) identified sets of ethical skills that can be taught in public schools using a
novice to expert instructional approach.

Village Support. Development occurs in a context of supportive relations that include the wider
community. Educators can help restore the ecological system of support. Reinvigorating and
coordinating the child’s network of support among family, community, and neighborhood institutions
means that each area aligns goals to build assets and foster flourishing in the child and neighborhood
(Lerner, Dowling & Anderson, 2003). It is in the community that children and youth practice and
apply ethical competencies. After all, moral development is about learning for life (Dewey, 1938).

Ethical Expertise. Ethical skills are developed through a novice-to-expert pedagogy in the
apprenticeship context until the individual is able to self-author. Autonomy is a fundamental
characteristic of intellectual and moral maturity (Piaget, 1932) and is particularly important for moral
functioning (Narvaez, 2011).

Self Authorship. Moral self-authorship capacities include executive functioning capacities like moral
self-monitoring (am I taking all sides into account in making my decision?) and moral self-reflection
(does this action align with my moral identity?). Those with good self-monitoring are able, for
example, to change strategies when a particular course of action is not working, whether working a
math problem or a moral problem.

© 2014 Copyright Darcia Narvaez, University of Notre Dame




Checklist for an Ethical and Achieving Classroom 4

RAVE eI 3 12 FAE
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TR AR DUE AT R B 3 it i - hRARIE S S 404k A T O A 2= AU A B R
AL o BREHE R E R AR A SGAIR & 1T B FR AV (Battistich » 2008) - FLHF
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Development of the Checklist for an Ethical and Achieving Classroom

R R B ERILRAVEIL

The Checklist for an Ethical Classroom (CEC) was developed during the Minnesota Community Voices
and Character Education Project, 1998-2002". It has since been refined and extended into the Checklist
for an Ethical and Achieving Classroom (CEAC).

"REEEZSE . (CEC) ZAF 1998-2002 4F * HHH B df itk A 5 Fl b 25 7 i -5 o 1
EHY » TN Z 1% - BEWETIERER " mEERA=ERZE, (CEAC) -

There are two levels of self-assessment, the basic level which is appropriate for most educators and a
“going deeper” level for those who would like more suggestions for self-development.

B E WS B BEHS - ARSI RE VR A& > EFEIEERATEAN A E 2 H
W REERNAE AR -

Design of CEAC B BIRA E imtxmHsaET

The Checklist for an Ethical and Achieving Classroom has eight categories. Most categories have both a
basic and a deeper level.

B B IR B E iz R /8T - KEHYRUS 6l & B B B PR PR B -

Social Climate variables are those that emphasize relationships.
e A E S TE R Rl R e (%

Caring Classroom Community addresses the teacher practices that influence a sense of
community in the classroom and that are linked to students’ sense of belonging.

BEREHEE. 8T BB PR R 5 S B AR R B R <~ ZRETSE) -

Teacher Style includes elements of responsiveness, warmth and immediacy, characteristics
particularly important for some minority groups. It also includes elements related to providing a
sense of safety, security and trust, all of which are vital for maximum achievement and sense of
community.

ZeapE S B S B ~ JRPEAI L RIMEEIEE - SRR Y DRSS E R - ZEm RS B
PR AR RS ERL - Fra I BB B A B B R S H BRI S H A E -
Community Connections refers to teacher respect for diversity and inclusion of the community in
learning
FEEFEGE. FUEN B R 25T MR H AR S fl AR -

Ethical Expertise Development includes the additional elements necessary for cultivating ethical
skills and expertise (Narvaez, 2006) that have not been included in other categories.

1 PR . B e B A R B MR R e B B RV R - (2 A e S BRI N -

! The Community Voices and Character Education Project was supported by grant # R215Vv980001 from the U.S.
Department of Education Office of Educational Research and Improvement to the Minnesota Department of Children,
Families and Learning.
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Learning Climate variables are those that contribute to academic motivation and learning, beyond the

social climate variables which do also.

S E S EINZ R [FEER TS 5 22 A4 S8R S i+ & R BN 2 -

Mastery Atmosphere refers to instructional practices that motivate students to learn rather than
focus only on comparing their performance to the performance of others.
PERRAE B T B P (B R e & 5 [ B A Y SR Bt I AP Ehi 5 26 B
it NHYEERE LI
Stimulating Curriculum Content addresses the types of instruction and curricula that motivate
students to engage in learning.

FIB R YA R Al S A A B2 5 R BLERAR. -

BRI | BB TN -

Self-Development and Resilience includes factors that help students in their self-development as
teachers assist students in managing their own learning and development.

B 2R LSRR, TRat Bl s o Bh & i
Supportive Physical Structure suggests that teachers be also aware of how infrastructure
influences learning potential.

KFFIERTREER BT, FUEEZ S AR R = R LI R R B2 TR RE -

Summary Table

Social Climate:

Learning Climate:

R
I8
5y
=

i
i
)
S

Basic
Caring Classroom Community-I
Teacher Style-I

Community Connections-I

Mastery Atmosphere-I
Stimulating Curriculum Content-1

Self-Development & Resilience-I

FEPE L

B PR A B
Gl e
FEEERRES-]

TPEEE R -
RFERIE N -
H Pt e B g-|

 EERBIRAE R SERZINE -

Going Deeper

Caring Classroom Community-11
Teacher Style-II

Community Connections-I

Ethical Expertise Development

Mastery Atmosphere-I1
Stimulating Curriculum Content-11
Self-Development & Resilience-11
Supportive Physical Structure

HEPE PR E

B MRS A LB
FLAT -1
FEEERSS- 11

ERGE g

B
RIS Z
EI TR S RE
SRR
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How to Use CEAC

W R iR B B IR B E LR

The CEAC may be used in staff development settings or by individual teachers as a form of self-
authorship.

B E R A E AR o] DI E AN 8 e n5iai i - BGR(ERIAENEE A - 505 B et -

The educator is encouraged to complete as many pages as comfortable. Once a goal or set of goals is in
hand, there is no need to complete the whole measure. Educators can return at a later date to reassess
progress on selected goals and move further through the checklist to adopt new goals.

PE LSRR B CHYERE - B E AR - — e BiE - AREEERTARIZIH
H - ZE & A L HEH ETia @A Eny B2 A DN - E— PRI AT H
fo -

Scoring CEAC

REEHEBERZRNVFE2 TR

There is no particular scoring used for the CEAC because it is a self-assessment and strategic planning
tool. Ideally, a teacher uses it annually and compares responses across years, and sees scores increasing
(more “Lots” and increased self-ratings).

B BB E R AR EN I AR EE—HE sz B Rigs Tt =risix TR - #
TEHVIREE TS - ZETFEEN R EEFERIAER - FUeE B i E Y -
Research with the Checklist for an Ethical and Achieving Classroom

{5 F R B TR B S AR R AT AT

We developed an early version of CEAC, the Checklist for an Ethical Classroom during the Minnesota
Community Voices and Character Education program, offering it as a resource for teachers’ self-
assessment. Pam Lane-Garon (2003) and colleagues have found it helpful to use the CEC in teacher
education programs.

HEHEstZt g T HmiS B EET » B8 T URIREERAE R - AR ZET
E gz T 5 - Pam Lane-Garon (2003) A1[=] 55 S5 (5 A i B B 50 2 s Wi AR 2B s i s
R EIRAEB -

Terms of Use

{E R E

The Checklist for an Ethical and Achieving Classroom (CEAC) may be used for educational purposes.
You must obtain permission for other uses. For-profit companies need a special contract and may be
charged royalties.

B EH B E iR I R e EBE H BN - SRR e - FRERIEERE
S HeE AT AR - BT RIASIAREHEH -

Contact information

BReg &N
If you have suggestions or questions, please contact Darcia Narvaez, Department of Psychology, 154 IEI
Building, University of Notre Dame, Notre Dame IN 46556, dnarvaez(at)nd.edu.

AR TR - 5EIE ...
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DIRECTIONS FOR CEAC CEAC #52:5E

1. The teacher should ask him or herself each question and complete the self ratings

(circle “Lots” “Some” or “None”).
1A EnEZ s B C &R M e B Bty (B R % ~ "— & 8"g A7) -
2. Then mark the overall ratings.
2. SR1% FE ] H ey

Tn _LbHE
3. Finally select a goal to work for the next interim.
SR EEE M EE - & N —(EIEELER -

SOCIAL CLIMATE BASICS: CARING CLASSROOM COMMUNITY-I
HHESRAERE © BRI LR

Lots Some None 1. Do I have clear positive expectations for student behavior?

B AT Ry A DAY L [ B ARG 7

Lots Some None 2. Do I highlight shared values by engaging the whole class in thinking about how they
want to be treated and how they want their class to be?#

HRERE 5 (B R (E PR ER AL RS A Ay - DA PR S0 > LosREEEE(E?

Lots Some None 3. Do | explicitly emphasize common positive ideals and purposes?

e A DR RS i 1 e AN EH AR 7

Lots Some None 4. Do | emphasize compassion and graciousness in how we treat one another?

HAEEL N B Fhis & 50 3 [E] 17 0 B 2 RS 7

Lots Some None 5. Do | encourage students to help one another, the class as a whole, and the teacher by
organizing the environment to support student interaction?#

HRESEIEE A ISR R B AR B » T4HAR B VBRI R SRS 2R LB 2

Lots Some None 6. Do | encourage students to help one another, the class as a whole, and the teacher by
being open to students’ suggestions?#

REBBNEEA: LIS Ry BE A G AHEE ) > DABAIHY CopRamER A By g 2

Lots Some None 7. Do I build interdependence and responsibility by asking students to take
responsibility for the classroom and then help students learn to take responsibility?#

WREECREAWIS AR - WH SR AEERIERTE - DUEILH G (RN T LR ?

Lots Some None 8. Encourage students to create their positive understanding of school tasks.

BB AR R TSR AE -

© 2014 Copyright Darcia Narvaez, University of Notre Dame
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How would you rate yourself overall on “Caring Classroom Climate-1?”
F EIRRES" - (RATFHEE C ?
1Low 2 3 4 5 6 High 7

How would you like to rate yourself? #r&Z4//q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBLFHIIEIS » (i T/BHR T4 B CaERTHES HEEA Y ?

© 2014 Copyright Darcia Narvaez, University of Notre Dame
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SOCIAL CLIMATE GOING DEEPER:CARING CLASSROOM COMMUNITY-II
e RSN © BRI LR 1

Lots Some None 1. Do I help students build a sense of group membership by using class meetings to
share personal news and class accomplishments?#

et G RBEA B BTG ARy Z G SRR E R AT P 7

Lots Some None 2. Do I help students build a sense of group membership by involving students in
planning and problem solving?#

P G s 2 2 B SN R T RE AR 1L DR 2

Lots Some None 3. Do | use inclusive group language (e.g., frequently refer to the class as a whole, for
example: “This class sure likes to learn!”)?#

PG EAEERGHRE (A 2 SR AT R— (RS - flan : R —E=ZEE

H1" ) 2

Lots Some None 4. Do | help the class build a shared history by creating shared learning experiences?#
WO EEEE N Z R ASE P E YRR 7

Lots Some None 5. Do I help the class build a shared history involving students in developing class
procedures, customs, and rituals?#

WO GREAEHCREI - FEMHERENS I E R 5 2

Lots Some None 6. Do I highlight shared goals by generating with students lists of things they hope to

learn?#
e m g HE PN EY Y HIEE » AE R ILE R EE HAE 2

Lots Some None 7. Do I highlight shared goals by trying to weave what they hope to learn into the
curriculum?#

WA GRS AR BN N EREBIE - RN FERVEE HAE 2

Lots Some None 8. Am | straightforward with students, never deceiving them?

HAEH ARAY 22 AR (A 2 A S BRm fhL 0 2

Lots Some None 9. Do we have times of play and delight in one another?

A —EEhr 2 R R EERIIF e 2

How would you rate yourself overall on “Caring Classroom Community-11?”

1Low 2 3 4 5 6 High 7
7 BEIRAF N - FAHTHEE C 7

How would you like to rate yourself? #r&Z4//q:FEH = 7

1Low 2 3 4 5 6 High 7

© 2014 Copyright Darcia Narvaez, University of Notre Dame
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Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREELFHTIEIE » (It (1 T/BHIR Y23 5 CEETEHESL BIE ?

© 2014 Copyright Darcia Narvaez, University of Notre Dame
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LEARNING CLIMATE BASICS: MASTERY ATMOSPHERE-I
SERZER - FREERE-

Lots Some None 1. Are there important and engaging learning opportunities?
EOHBEZEHERS [ JIEEKE ?

Lots Some None 2. Is there an emphasis on mastering tasks and learning (rather than on getting good
grades or competing to top others)?

M EFAEAVEBAEE (A EEREEMENRBIERATLT) ?

Lots Some None 3. Do | Answer student questions about the purposes of tasks and assignments

B A BB LR TR BN R RE(F R HHY?

Lots Some None 3. Do | emphasize strategic effort rather than right answers?
HRE R RIS Y35 M IR4E T IERES 52

Lots Some None 4. Do I coach a student when he or she is having difficulty with schoolwork?
HREAE & B2 E R B S R B TR M P ?

Lots Some None 5. Do I build hopefulness in struggling learners by helping them see how they are
making progress?#

HWREEA NEHHEEE EE T B O s DI Bt 78 115 257

Lots Some None 6. Do I stand firm on the importance of learning, but make allowances for special
stresses in their lives?#

HREERFF B ER - (HESA AT ER B R4 T R ANE?

How would you rate yourself overall on “Mastery Atmosphere-1?”
£ "BERS_L ? AT EE S
1Llow 2 3 4 5 6 High 7

How would you like to rate yourself? #r&Z4//q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBIFHIIEIE » (i (1 /BHIRII3 H CEE B HEE ?
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LEARNING CLIMATE GOING DEEPER: MASTERY ATMOSPHERE-II
EREERR - FREERE- I

Lots Some None 1. Do I adjust learning activities to match student skills?#
PR EE DIRC & 24 A RE 7

Lots Some None 2. Do I adjust learning activities to provide additional scaffolding for students who are
struggling?#
RGBT R - HIRE YRR IERINER ?

Lots Some None 3. Do I help students see that learning is interesting, relevant, and important by, for
example, connecting learning activities to students’ lives and interests and providing
opportunities to share their learning with others?#

TR A A SR E R ARG - ARG - A (IS B A R B
R - AAR BRI S T ?

Lots Some None 4. Do we discuss ideas and do | encourage deep thinking (e.g., pursuing a line of
questioning to the end, logically and/or creatively sorting out the elements in a problem and
coming up with a solution)?

BAMTE S O AR A TIm@lR A RS (Bl - E— RS ER T - 5 R A=A

REZF A A B R MR A T2 ) 7

Lots Some None 5. Are there materials in the classroom to foster curiosity and serendipitous learning in
many domains and at different levels of difficulty?

FERRE_EE A SR A R A [ EEE B DUSER A A2 DR S MV ERE 7

How would you rate yourself overall on “Mastery Atmosphere-11?”

# BRERR- WL (FRATFHEEC 7
1Low 2 3 4 5 6 High 7

How would you like to rate yourself? #r&4///o/zFEH = 7
1 Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREELFHTIEIE » (It (1 T/BHIR Y23 5 CEETEHESL BIE ?
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LEARNING CLIMATE BASICS:
STIMULATING CURRICULUM CONTENT-I

BERFEBRE - FAEREAE-

Lots Some None 1. Do lessons use different teaching styles (e.g., visual, auditory, tactile, kinesthetic,
oral, individual/cooperative, olfactory, gustatory, spatial) and assessment styles (oral, written)?

st o (B A EIRVEER G0 (B> 5 > B85 M58 > B8 > LIEA > EAE(E > 1R5E > Ik
5o ZEM]) MIEEEEER (08 - Em|) ?

Lots Some None 2. Do | provide opportunities for students to think logically and provide criteria for
judging the adequacy of ideas?
BB a4 fe i BG4S T e S B a iR ?

Lots Some None 3. Do I provide opportunities for students to ask content questions and idea questions?

e tet e e A WA 8 SUARRE futks ?

Lots Some None 4. Do I allow opportunities for individual self-expression (e.g., let students choose an
assignment or way to prove learning took place)?

BB RFFEN B e (B0 B BT R e s Ht T HORES I 2

®) ?

Lots Some None 5. When relevant, does the curriculum present diverse viewpoints in an exciting,
positive, interesting manner?

KRN AR S RE R S ANBELE - Tk - Al ZocHEE: > ?

Lots Some None 6. Are value conflicts and ethical dilemmas discussed in lessons?
(EEEZEANE AR AR a2

Lots Some None 7. Does instruction and assessment involve analytical, creative, and practical thinking
(CAP) as well as memorization learning?

PEENIEHE R EH St BIERIEEREYE (CAP) DINELIREE ?

Creative tasks: create, design, imagine, suppose
BIRTAE : Al > 35t HE - %
Analytical tasks: analyze, compare and contrast, evaluate, explain

I TAE © o3AT > ELECRISIE - 57 - BeRE

Practical tasks: use, apply, implement

BT - (54 EA > B

How would you rate yourself overall on “Stimulating Curriculum Content-1?”
BRI _LOTAHTFFE A C 7
1Low 2 3 4 5 6 High 7

© 2014 Copyright Darcia Narvaez, University of Notre Dame
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How would you like to rate yourself? #r=Z4//q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBIFHIIEIE » (i (1 /BHIRP I3 H S E BB HEE ?

© 2014 Copyright Darcia Narvaez, University of Notre Dame
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LEARNING CLIMATE GOING DEEPER: STIMULATING CURRICULUM CONTENT-II
SEAFER  HRREZNE |

Lots Some None 1. Do | provide opportunities for students to invent various solutions to problems?

B te R A S S AR A R RS ©

Lots Some None 2. Do lessons foster different types of thinking and understanding (e.g., creative,
prospective, reflection, motivational, practical, procedural understanding, semantic knowledge,
narrative framing)?

M T B E N EE ALY AR AR (B0 - g ~ Aot ~ ROEM: - Bt - B - B

PEERAR - GRS - BEEESR) ?

Lots Some None 3. Do lessons foster different types of intelligences (e.g., musical, bodily-kinesthetic,
spatial, logico-mathematical, linguistic, interpersonal, intrapersonal )?

st i e [ERASHYE T (Bl =4 - SRS - Z=f) - BEEE - 555 > APRREREG
HEGEREANE) 7

Lots Some None 4. Does instruction and assessment enable students to identify and capitalize on their
CARP strengths, and identify, correct, and, as necessary, compensate for weaknesses?

FURRTEHE B A RE (RS A S5 R FH L CAP (B3 Rk ~ IERI R (E 555, 7

Creative tasks: create, design, imagine, suppose
BIETAE : A& » 325t 185 (Bax
Analytical tasks: analyze, compare and contrast, evaluate, explain

A TAE ot > EEERIEEE - 5HE - B

Practical tasks: use, apply, implement

B#MITLE : £/ JER > Ei

Lots Some None 5. Does instruction involve utilization, at various times, of at least six performance
components, including (a) encoding of information, (b) inference, (c) mapping, (d) application, (e)
comparing of alternatives, and (f) response.

BE RO ARFHEN /D NTRAESE - G (a) EE4NS (b) #3H# (c) @E (d) EA

(e) thigr U577k (f) [A[fE -

Lots Some None 6. Does instruction and assessment integrate rather than separate all of the CAP
elements of intelligence?

FEEREHE E SR SR BERTA CAP BYRREILER ?

Lots Some None 7. Does instruction and assessment involve utilization, at various times, of all seven
metacomponents of the problem-solving cycle, including

(a) problem identification, (d) formulation of mental and external
(b) problem definition, representations and organizations of
(c) formulation of problem-solving problems and their associated
strategies, information,

© 2014 Copyright Darcia Narvaez, University of Notre Dame
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(e) allocation of resources, (9) evaluation of problem solving.
() monitoring of problem solving, and

TREATEHE S AN AR A AR B PT FR Y C B SR - Bt (a) MR (b) MEERR

(c) HERFAFRERTES (d) NEBLYMER IR R AR e AR &R (o) BRI
(f) B imie (9) BRARERYERL -

How would you rate yourself overall on “Stimulating Curriculum Content-11?”
RIBEFEANS- W L FATsHEE C 7
1 Low 2 3 4 5 6 High 7

How would you like to rate yourself? #r&4///o/zFEH = 7
1 Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREELFHTIEIE » (It (1 T/BHIR Y23 5 CEETEHESL BIE ?
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SOCIAL CLIMATE BASICS:TEACHER STYLE-I
& RAEDE - BETEE-|

Lots Some None 1. Do I communicate with each student personally during the class period?

7E EARIR R A B (R 7

Lots Some None 2. Do I adjust my behavior for each student to make each feel welcome and
supported?

PRGN R A FIRA MR R TRy - SRR R E 2 SIS ?

Lots Some None 3. Do | try to find out what will help the student succeed in the class?
g ER ] BB ER TS E R Thr &R 2

Lots Some None a. By asking parents? F‘ﬁi—ié;ﬁ%’?

Lots Some None  b. By asking the students themselves? [I]Z24: 5 7

Lots Some None €. By consulting relevant experts, if appropriate? £ &7 550 T 55 50H B 21

Lots Some None 4. Do | convey support of students as human beings and treat them with dignity?

PRI SR AT — (i (ERe i H S S A ?

Lots Some None 5. Do | expect students to treat each other and themselves with respect?
BEGIRE A MO HEERHE ?

Lots Some None 6. Are opportunities provided for building trust among members of the class?

EOAREERE PRI EREER?

Lots Some None 7. Do I help students find steady personal support?

B EH B A EIRR e E SRR 2

Lots Some None 8. When a student misbehaves, do | make sure that the student understands why an
action is harmful and what s/he could have done differently.

AT RAER > oSO HECR 245 TR BT HE(ETT R AERY > AR RER (TEA[E

@&

How would you rate yourself overall on “Teacher Style-1?”

BENERS-1"_L - GATFHEEC ?

1Low 2 3 4 5 6 High 7
How would you like to rate yourself? #r&Z4//q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREELFHTIEIE » (It (1 T/BHIR Y23 5 CEETEHESL BIE ?
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SOCIAL CLIMATE GOING DEEPER:TEACHER STYLE-II
& RN - BEMEEE- 1

Lots Some None 1. Do students feel like they can relax and be themselves in the classroom?

SARGMMEERE G E S ?

Lots Some None 2 Do | provide opportunities for appropriate and safe expressions of feelings?

KR MEN L ENIBERERT ?

Lots Some None 3. Is trust of rules and systems encouraged but changes are made when they are
unfair?

B SRR A S EAE RIS - (55 2 58 Ee R e M A 2 P ] PACSCIE S 2

Lots Some None 4. Is justice/fairness an explicit concern of mine, as a teacher?

TE R - IEFR/ AP TR IHRERRL LAY HLTT 2

Lots Some None 5. Do I avoid getting angry with the students?

oty it o SR A S SRS 2

Lots Some None 6. Do I help each student share their strengths with the class?
WS EEA 24D Lo ZMFIYERES ?

Lots Some None 7. When a student misbehaves do | look for what basic need they require?

EEAT AR > B G HR MM (T EEEATER ?

Lots Some None 8. When a student misbehaves, do | make it an opportunity for character development
rather than punishment?

EEAIT R > GG T S RAU G T IE—IRAVEET ?

How would you rate yourself overall on “Teacher Style-11?”

BHTEGE- 117 L - FAHTHES S 7

1Low 2 3 4 5 6 High 7
How would you like to rate yourself? #r=Z4///a:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREELFHTIEIE » (It (1 T/BHIR Y23 5 CEETEHESL BIE ?
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SOCIAL CLIMATE BASICS:
SELF-DEVELOPMENT AND RESILIENCE-I

e RFEBE © BRI RIE-|

Lots Some None 1. Do I help each student meet basic needs (belonging, competence, autonomy,
purpose, understanding, self-actualization, trust)?

W B2 e AR (WEE - s> BEM - HEY > B > BRER > B ?

Lots Some None 2. Am | aware of students’ personal lives?

E8 e A pct st | AN S

Lots Some None 3. Do | help student practice and develop social competencies?
WO EEEGEN B E g ?

Lots Some None 4. Do | provide opportunities for developing self-awareness?
B Oe e 4 5 e A E 7

Lots Some None 5. Do | provide opportunities for developing self-control?

HoE A He b B2 A S e B Az Er 2

Lots Some None 6. Do | provide opportunities for developing self-direction?

BB RIS A S 5 B A RIS ?

Lots Some None 7. Do I share plans with students and explain why things are important?
BB B Sy et S AR L B T 7

Lots Some None 8. Do | encourage students to ask questions?

Sy it il e il

How would you rate yourself overall on “Self-Development and Resiliency?”

BRBBEWIE-1"_L - (FATHEEC 7

1 Low 2 3 4 5 6 High 7
How would you like to rate yourself? #r&4///o/zFEH = 7
1 Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBIFHIIEIE » (i (1 /BHIRII3 H CEE B HEE ?
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SOCIAL CLIMATE_GOING DEEPER:
SELF-DEVELOPMENT AND RESILIENCE-II

HERFEN © BIRERERE-
Lots Some None 1. Do I provide students with as much autonomy in their learning as they can handle?#
HREFR AL AR F R H TR e H T RENE?

Lots Some None 2. Do I balance autonomy with authority, clearly communicate what is negotiable and
what is not?#

BOESAE-THrZ Bl RURNER AL 1Y H EAE - HAER R A ] o s A nT s Ay o B 2

Lots Some None 3. Do I look for and be open to opportunities to engage students in negotiation and
problem solving?#.

HoE D = SR (AR R B2 A S Bl PR AR [l 2

Lots Some None 3. Do | make allowances for students with strong autonomy needs (e.g., give them
time to comply on their own; ignore “attitude” until mutual trust is established; problem solve
with them to come up with a way to help them comply) ?#

BN EARIIE ERERVELE > BB MTeSZzER] (FIa > SfIE FEEAVEE © 25
My “RERET - HEIMEITEI(EE B ERARE - i —(ESMTEE R B ez
) ?

Lots Some None 4. Do I allow students freedom to grow? ?#

AR H RS ?

Lots Some None 5. Am | prepared to adjust rules in response to student growth?#

BB IR 2 A YRR AGR B AT 2

Lots Some None 6. Do | encourage student initiatives, allowing students sufficient freedom, for
example, to spontaneously help others?#

eI AE T eSS EEE) - nETEERA R HE - FIEEI EEEA ?

How would you rate yourself overall on “Self-Development and Resiliency?”

BRBREWRE-N"_L - fFAHTHESC ?

1 Low 2 3 4 5 6 High 7
How would you like to rate yourself? #r&4///o/zFEH = 7
1 Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBIFHIIEIE » (i (1 /BHIRII3 H CEE B HEE ?
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SOCIAL CLIMATE BASICS:
COMMUNITY CONNECTIONS AND BONDING-I

e R © L
Lots Some None 1. Am | aware of the diversity in the classroom (culture/ethnicity, economic well-being,
family configuration, family values, ability/disability, and so on)?

A EEEEREN SN CULRE > &BENE - RIgdhs > E@ER > BHRAHEMm) 7

Lots Some None 2. Do my practices and style support diverse students?

PO ER RSS2 A5 SR e M B A 45 2

Lots Some None 3. Do | convey appreciation of students’ families and cultures?

R EH LR ERS A

Lots Some None 4. Do | provide opportunities for respectful discussion of different viewpoints?

ARt e E A [FERE T g ?

Lots Some None 5. Do I include all students (and their backgrounds) when using terms “we” and “us”?
ERAEMEAE R BESEE TITAT RIVELE?

Lots Some None 6. Do | point out the benefits of diversity for helping everyone learn more and build
skills for getting along with each other?

HIERETE AR MR R AR B R (i SR A B o 25 H e T IR e

Lots Some None 7. Do | encourage students to relate to diversity outside the classroom, especially in
the community?

PR A AE RO NS Pl 2 e ey RV A Rl R AE L& T 2

Lots Some None 8. Do we discuss the experiences of others to build empathy & perspective taking?

e A B ER AR S o A\ A AR Bl g (R B 0 B A [ 72

How would you rate yourself overall on “Community Connections and Bonding-1"?

HEEE-1"_L - ffTHEA S “?

1Low 2 3 4 5 6 High 7
How would you like to rate yourself? #r&Z///q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBIFHIIEIE » (i (1 /BHIRI I3 H CEE B HEE ?
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SOCIAL CLIMATE GOING DEEPER:

COMMUNITY CONNECTIONS AND BONDING-II
e RSER LB

Lots Some None 1. Do | emphasize how students are embedded in networks of relationships and support?

HIE A5 TR FHER A A AT ik ARl (R B S PR e o 7

Lots Some None 2. Do | promote respect for family and cultural traditions?

B (e u B E AT L ES 2

Lots Some None 3. Are there respectful, supportive relationships among students, teachers, and parents?

B4~ BEINR R ZBEE SR B EN SRR 2

Lots Some None 4. Do I link lessons to ancestors, family, community members and traditions?

HAREEEIE > 5UE - (L& SRR ?

Lots Some None 5. Do I invite community members to class as mentors and models for lessons?
WREBF @ ERKEPE EE R AR RS ?

Lots Some None 6. Do I try multiple ways to strengthen relationships with parents and guardians?
B ER ST H AR R KA EE A AR R ?

How would you rate yourself overall on “Community Connections and Bonding-11?”

tEEE- "L FAITHEE S 7

1Low 2 3 4 5 6 High 7
How would you like to rate yourself? #r&Z4//q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREELFHTIEIE » (It (1 T/BHIR Y23 5 CEETEHESL BIE ?
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SOCIAL CLIMATE GOING DEEPER:
ETHICAL EXPERTISE DEVELOPMENT
HERFENR - BERERERE

Lots Some None 1. Do I immerse students in examples of ethical goals?

BIE SR EE A Al A HARRY ZE B4 2

Lots Some None 2. Do | encourage students to foster their own virtue development?
WGBS B aEEH CVEER R ?

Lots Some None 3. Do | guide students in ethical skill development by allowing them to practice
multiple skills across multiple contexts?

PR LU MRS AR - LIS BT T R e S 2

Lots Some None 4. Do | encourage students to aim for and find a higher purpose for their lives?

oI A m I E S R ETE HR ?

Lots Some None 5. Do | emphasize the positive (or negative) impact individuals and groups can have
on others?

B e A E A A AR (SR ) 228 °?

Lots Some None 6. Do I help students gain skills for self-authorship?

Bt H B ARG B IRENEHIRERE ?

Lots Some None 7. Do | encourage the students to foster compassion for others along with techniques
for self-calming?

BOE GBS A g it AB RS Ot e B P REIETS 7

Lots Some None 8. Do I display and encourage a positive regard for others, including giving others the
benefit of the doubt and avoiding negative attitudes about others such as an “us against them”
mentality?

B LGB A A\ KRR AT 2R E M - S st NARRRRRIE - 4 "SRR A
fiir " HYLEE 2

Lots Some None 9. Do we practice reflecting on personal behaviors in light of prosocial values such as
fairness, respect, & social responsibility.

BTGFEN A EENGEEF IR & E R EE AT R 2

How would you rate yourself overall on “Ethical Expertise Development?”
BEREEGR L FUTFEECS ?

1Llow 2 3 4 5 6 High 7
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How would you like to rate yourself? #r=Z4//q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBIFHIIEIE » (i (1 /BHIRPI3 H CEE BB HEE ?
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LEARNING CLIMATE GOING DEEPER:
SUPPORTIVE PHYSICAL STRUCTURE
(to the degree made possible by finances and opportunity)
BERGFENR - VEHEE R (ET B E ERER L)

Lots Some None 1. Is the furniture set up to be comfortable for students?
B lhe SR REETE 7

Lots Some None 2. Can the design and furniture of the room accommodate different teaching styles?

PR T AR =] DB EAS [E] Y 22 AR IS 2

Lots Some None 3. Does the room décor reflect the diversity in the school?
HEMBER G 7RISR 7

Lots Some None 4. Is the room decorated in an aesthetically-pleasing manner?
BEMERGFE?

Lots Some None 5. Is the room temperature comfortable?
BENDRE G E ?

How would you rate yourself overall on “Supportive Physical Structure?”

PIEEEIEHF L (FATHEE C ?

1Low 2 3 4 5 6 High 7
How would you like to rate yourself? #r&Z4//q:FEH = 7
1Low 2 3 4 5 6 High 7

Based on your responses, what goal will you set for yourself for improvement by what deadline?

TREBIFHIIEIE » (Tt 1 (1 /BHIRI I3 CEE BB HEE ?
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